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Abstract: Karl Maton a sociologist has developed the Legitimation Code Theory ( LCT) and uses its theory of Semantic
Wave in the semantics principle to analyze teachers’ discourse especially its Semantic Gravity and Semantic Density. In the
present article we first introduce the theory and then study how to apply the theory to the analysis of the Chinese teachers’
discourse in foreign language teaching. Finally we discuss its appropriateness in the application to and its role in the research
on teachers’ discourse. The results show that research in this perspective may have some important implications for how teach—
ers construct their classroom discourse to facilitate the formation of students’ knowledge structure and their cumulative learn—
ing.
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